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INTRODUCTION TO THE INSTRUCTIONAL DESIGN PROJECT 

 

Course Title: Understanding the U.S. Army Rank Structure 

Purpose: This course is designed to provide young adults with a comprehensive 

understanding of the U.S. Army rank structure, including the different ranks, their 

responsibilities, and the hierarchy within the military organization. The knowledge 

gained from this course will serve as a foundation for those interested in pursuing a 

career in the U.S. Army or simply seeking to enhance their knowledge of military ranks 

and organizational structure. 

Target Audience: The primary target audience for this course is young adults between 

the ages of 18 and 25 who are considering joining the U.S. Army or have a general 

interest in military ranks and organization. The course content will be tailored to 

accommodate varying levels of prior knowledge, making it accessible to both those with 

and without prior exposure to military terminology and structure. 

Learning Outcomes: Upon successful completion of this course, learners will be able 

to: 

1. Identify and distinguish the different ranks within the U.S. Army, including 

enlisted, non-commissioned officer, and officer ranks. 

2. Explain the responsibilities and duties associated with each rank level. 

3. Understand the hierarchical structure and chain of command within the U.S. 

Army. 

4. Recognize the insignia and visual representations of different ranks. 

5. Demonstrate proficiency in addressing individuals of various ranks using 

appropriate protocols and etiquette. 

Course Complexity: The complexity of this course can be considered moderate. While 

the content itself may seem straightforward, conveying the nuances and intricacies of 

the rank structure, hierarchy, and associated responsibilities requires careful planning 

and effective instructional strategies. Additionally, accommodating learners with varying 

levels of prior knowledge may necessitate differentiated instruction and additional 

support materials. 

Instructional Strategies: To ensure an engaging and effective learning experience, the 

following instructional strategies will be employed: 

1. Multimedia presentations: Visual aids, such as slideshows and videos, will be 

used to illustrate the different ranks, insignia, and organizational structures. 
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2. Interactive activities: Learners will participate in simulations, role-playing 

exercises, and quizzes to reinforce their understanding of addressing individuals 

of different ranks and navigating the chain of command. 

3. Case studies: Real-life scenarios and case studies will be presented to help 

learners apply their knowledge in practical situations. 

4. Group discussions: Facilitated group discussions will encourage learners to 

share their perspectives, ask questions, and learn from one another's 

experiences or insights. 

5. Self-paced learning materials: Online modules, study guides, and 

supplementary resources will be provided for learners to review and reinforce 

their understanding at their own pace. 

Accessing Information: To develop a comprehensive assessment and evaluation plan, 

access to authoritative sources on the U.S. Army rank structure is essential. The 

following resources will be utilized: 

1. Official U.S. Army publications and manuals: These documents provide 

detailed information on ranks, responsibilities, and organizational structures, 

ensuring accuracy and alignment with current military standards. 

2. Subject matter experts: Consultation with experienced military personnel or 

retired officers will provide valuable insights, real-world examples, and guidance 

on authentic assessment scenarios. 

3. Online resources: Reputable online sources, such as the official U.S. Army 

website and other trusted military-focused platforms, will be referenced to 

supplement the course content and stay updated with any changes or updates to 

the rank structure. 

Potential Improvements: While this course aims to provide a comprehensive 

understanding of the U.S. Army rank structure, there is always room for improvement. 

Potential enhancements could include: 

1. Incorporating virtual reality (VR) or augmented reality (AR) simulations to provide 

an immersive experience in navigating military environments and interacting with 

individuals of different ranks. 

2. Inviting guest speakers or current military personnel to share their experiences 

and provide first-hand accounts of the rank structure in action. 

3. Offering additional modules or tracks for learners interested in pursuing specific 

career paths within the U.S. Army, tailoring the content to their specific needs and 

goals. 

4. Developing a mobile application or interactive digital resource to facilitate on-the-

go learning and quick reference for learners. 
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Alignment with Learning Outcomes: The instructional strategies, assessment and 

evaluation plans, and potential improvements outlined for this course are carefully 

designed to align with and support the stated learning outcomes. Each component 

contributes to ensuring that learners develop a comprehensive understanding of the 

U.S. Army rank structure, recognize the associated responsibilities and duties, and 

demonstrate proficiency in navigating the hierarchical structure and addressing 

individuals of various ranks appropriately. By incorporating a variety of instructional 

approaches, utilizing authoritative resources, and continuously seeking opportunities for 

improvement, this course aims to provide young adults with a robust and engaging 

learning experience, equipping them with the knowledge and skills necessary to 

understand and appreciate the U.S. Army rank structure. 
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ASSESSMENT STRATEGY 

 

The three assessments that I will use for my project are quizzes, discussion 

boards, and roleplay scenarios. Quizzes are an effective way to assess the learners' 

ability to identify and distinguish different ranks within the U.S. Army, including enlisted, 

non-commissioned officer, and officer ranks. Multiple-choice, matching, or fill-in-the-

blank questions can assess the learners' knowledge of rank titles, responsibilities, and 

insignia. Quizzes can also include questions that require the learners to recognize the 

visual representations of different ranks, such as rank insignia or uniform emblems. As 

for discussion boards, it is a valuable tool for assessing the learners' understanding of 

the hierarchical structure and chain of command within the U.S. Army. Learners engage 

in discussions about the roles, responsibilities, and duties associated with each rank 

level, as well as the relationships and reporting structures between ranks. This 

assessment method can also encourage learners to share personal experiences or 

scenarios related to rank etiquette and protocols, fostering a deeper understanding of 

the course material. Lastly, roleplay scenarios are particularly effective for assessing the 

learners' ability to demonstrate proficiency in addressing individuals of various ranks 

using appropriate protocols and etiquette. Learners can be presented with simulated 

situations or scenarios where they must interact with individuals of different ranks, such 

as a private addressing a sergeant or a captain addressing a general. These scenarios 

can be facilitated through online simulations, video recordings, or even virtual reality 

environments, allowing learners to practice and receive feedback on their 

communication skills and adherence to rank-specific protocols. 

 These assessments are appropriate for the target audience of new recruits 

because they align with the practical and direct nature of military training. Quizzes 

provide a straightforward way to evaluate knowledge retention, while discussion boards 

and roleplay scenarios encourage critical thinking, collaboration, and application of the 

learned concepts to real-life situations.  

 These assessments directly address the learning outcomes because quizzes can 

assess the identify of ranks through questions on rank titles and insignia; discussion 

boards can facilitate discussions on rank-specific roles and responsibilities; discussion 

boards and roleplay scenarios can evaluate the understanding of hierarchical structure 

and chain of command through exploring reporting structures and rank interactions; and 

roleplay scenarios can directly assess the learners' ability to properly address 

individuals of various ranks using appropriate protocols and etiquette. 

 While surveys are used to gather supplementary feedback or insights about 

learning outcomes, it is not suitable for my current project. Surveys are better suited for 

gathering opinions, attitudes, or feedback rather than assessing specific learning 
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outcomes. The stated learning outcomes for this course, such as identifying ranks, 

explaining responsibilities, recognizing insignia, and demonstrating proficiency in 

addressing ranks, require more targeted and performance-based assessments. The 

course aims to prepare new recruits for real-world situations where they must interact 

with individuals of various ranks and follow appropriate protocols. Surveys do not 

provide the opportunity to assess the learners' ability to apply the learned concepts in 

simulated or practical scenarios. Also, surveys rely on self-reported data, which can be 

subjective and prone to bias. In a course focused on teaching specific factual 

information about ranks, responsibilities, and protocols, a more objective assessment 

method is needed to accurately evaluate the learners' knowledge and understanding. 

 The assessment strategy that I chose to develop for the next module is roleplay 

scenarios. I believe that roleplay scenarios are an excellent assessment tool for a 

course designed to teach new recruits about the U.S. Army rank structure. Roleplays 

provide an opportunity for instructors or evaluators to observe the learners' performance 

and provide immediate feedback on their use of appropriate protocols, communication 

styles, and decision-making processes. This real-time feedback is invaluable for 

reinforcing correct behaviors and addressing any areas that need improvement. Also, 

roleplays can be highly engaging and immersive, particularly if they incorporate 

multimedia elements, virtual environments, or live actors. This level of immersion can 

help learners better internalize the importance of rank structure and protocols, 

increasing the likelihood of retaining and applying the knowledge in real-life situations. 

 

 

 

 

 

 

 

 

 

 

 

 



6 | P a g e  
 

ASSESSMENT INSTRUMENTS 

 

The assessment strategy that I am going to develop is the discussion board 

assessment. The discussion board assessment will be as follows: 

Discussion Prompt: 

1. After completing the training modules on the U.S. Army Rank Structure, you have 

been tasked with demonstrating your understanding by participating in this 

discussion board assessment. Your assignment is to create two hypothetical 

scenarios that a new recruit might encounter, one involving an officer rank and 

one involving an enlisted rank. 

For each scenario, please include the following: 

• A brief description of the situation or interaction. 

• The specific rank(s) involved. 

• The proper way to address or respond to that rank according to 

Army protocol. 

• An explanation of why it is important to identify and respond 

correctly to ranks in that particular scenario. 

 

2. Once you have posted your scenarios, review the posts from two other 

classmates and provide feedback on their examples. Discuss whether they 

accurately depicted the proper way to address the ranks and offer any additional 

insights or suggestions. 

This discussion board assessment allows you to apply your knowledge of Army ranks in 

practical contexts and receive feedback from your instructors and peers. Remember to 

be respectful in your responses and to maintain the level of professionalism expected of 

Army personnel. 

Grading Rubric: 

• Accuracy of rank identification and protocols (40%) 

• Relevance and appropriateness of provided scenarios (30%) 

• Quality of feedback and engagement with classmates' posts (20%) 

• Use of proper grammar, spelling, and formatting (10%) 

Deadline: This discussion board will remain open for one week. All initial posts must be 

submitted by Wednesday and peer feedback must be provided by Sunday. 
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By engaging in this discussion board assessment, you will not only demonstrate your 

understanding of the U.S. Army Rank Structure but also practice critical thinking, 

problem-solving, and peer collaboration skills essential for success in your military 

career. The discussion board assessment provides qualitative data in the form of written 

responses and peer feedback. This data can be useful in an evaluation plan for 

assessing learners' understanding of the U.S. Army Rank Structure and their ability to 

apply that knowledge in practical scenarios. The assessment allows instructors to 

evaluate not only the learners' mastery of the subject matter but also their critical 

thinking, communication, and collaboration skills. 

To ensure the validity and reliability of the discussion board assessment, instructors 

should carefully review the prompts and rubric to ensure they accurately align with the 

intended learning outcomes. The scenarios provided by learners should be evaluated 

for their relevance, accuracy, and appropriateness. Additionally, the peer feedback 

component can be evaluated for its quality and adherence to the rubric criteria. 

Establishing clear guidelines and expectations for the assessment can enhance its 

consistency and reliability across different groups of learners. Instructors may also 

consider involving subject matter experts or experienced evaluators to review and 

validate the assessment design and scoring process. 

The discussion board assessment aims to be fair and accessible to all learners. By 

allowing learners to create their own scenarios and providing a clear rubric, the 

assessment accommodates different learning styles and backgrounds. Additionally, the 

online discussion format ensures that learners can participate and contribute at their 

own pace, promoting inclusivity for those with diverse needs or schedules. To further 

enhance accessibility, instructors should ensure that the assessment instructions, 

prompts, and resources are clearly communicated and available in accessible formats, 

such as screen-reader-friendly documents or captioned multimedia content. 

When providing constructive feedback based on the rubric, instructors and peers should 

focus on offering specific and actionable comments that help learners improve their 

understanding and performance. Feedback should highlight areas of strength, identify 

areas for improvement, and provide suggestions or resources for further learning. It is 

essential to maintain a respectful and supportive tone, acknowledging the learner's 

efforts while providing constructive criticism. Instructors can model effective feedback by 

providing examples or guidelines for peer feedback, emphasizing the importance of 

being objective, focused on the rubric criteria, and offering solutions or alternatives 

where appropriate. Ultimately, constructive feedback should aim to foster a growth 

mindset and encourage learners to continue developing their knowledge and skills. 
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DATA COLLECTION METHODS 

 

Data Collection Methods:  

Interviews: One-on-one interviews with subject matter experts (SMEs), army 

personnel, and experienced instructors to provide valuable insights into the content, 

context, and requirements for teaching army rank structure. The interviews can be 

structured, semi-structured, or unstructured, depending on the level of flexibility 

required. 

Focus Groups: Conducting focus groups with a diverse group of army recruits can help 

understand their prior knowledge, learning preferences, and potential challenges related 

to the rank structure. Focus groups can also be used to gather feedback on prototypes 

or pilot versions of the online course. 

Observations: Observing current classroom or field training sessions on army rank 

structure can provide insights into existing instructional methods, learner engagement, 

and potential areas for improvement. Observations can also help identify real-world 

scenarios or examples that can be incorporated into the online course. 

Surveys or Questionnaires: Surveys or questionnaires can be used to gather 

quantitative and qualitative data from a larger sample of army recruits, instructors, or 

other stakeholders. These can help assess prior knowledge, learning preferences, 

technology accessibility, and other relevant factors. 

Performance Data Analysis: Analyzing performance data from previous training or 

assessments related to army rank structure can help identify common misconceptions, 

knowledge gaps, or areas of difficulty for learners. This can inform the instructional 

strategies and assessment methods for the online course. 

 

Data Collection Methods and Justifications:  

Interviews: Interviews with subject matter experts (SMEs) and experienced army 

personnel allow the instructional designer to gain in-depth knowledge and insights 

directly from those who have expertise in the army rank structure. SMEs can provide 

valuable context, real-world examples, and ensure the accuracy and authenticity of the 

course content. Also, interviews with instructors who have previously taught the rank 

structure can reveal effective teaching strategies, common misconceptions, and areas 

that require more emphasis. 
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Focus Groups: Focus groups with army recruits can provide valuable feedback on their 

prior knowledge, learning preferences, and potential challenges with the content. 

Recruits can offer insights into their perspectives, motivations, and potential barriers to 

learning the rank structure, which can inform the instructional design. Focus groups can 

also be used to gather feedback on prototypes or pilot versions of the course, ensuring 

that it meets the learners' needs and expectations. 

Observations: Observing current classroom or field training sessions on the army rank 

structure allows the instructional designer to understand the existing instructional 

methods, learner engagement, and potential areas for improvement. Observations can 

provide real-world scenarios, examples, or contexts that can be incorporated into the 

course to make it more relevant and engaging. 

Surveys or Questionnaires: Surveys or questionnaires can be used to gather data 

from a larger sample of army recruits, instructors, or stakeholders, providing a more 

representative and quantifiable understanding of their needs, preferences, and 

challenges. This data can inform decisions related to the instructional design, content 

organization, assessment methods, and technology requirements for the online course. 

Performance Data Analysis: Analyzing performance data from previous training or 

assessments related to the army rank structure can help identify common 

misconceptions, knowledge gaps, or areas of difficulty for learners. This data can inform 

the instructional strategies, content emphasis, and assessment methods used in the 

online course to address these challenges more effectively. 

 

References:  

Rothwell, William & Benscoter, Bud & King, Marsha & King, Stephen. (2015). Collecting 

and Analyzing Data for Instructional Design Projects. 10.1002/9781119176589.ch3.  

Roytek, M.A. (2010), Enhancing instructional design efficiency: Methodologies 

employed by instructional designers. British Journal of Educational Technology, 41: 170-

180. https://doi.org/10.1111/j.1467-8535.2008.00902.x  
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DATA ANALYSIS PLAN 

 

Data Analysis Methods:  

Descriptive Statistics (Quantitative): Descriptive statistics like measures of central 

tendency and dispersion would be highly relevant for analyzing assessment data on the 

army rank structure course. These quantitative metrics can provide a clear picture of 

overall comprehension levels, identifying areas where recruits excel or struggle. For 

example, if the mean score on rank identification questions is high with low variance, it 

suggests most learners grasped the main concepts. Conversely, bimodal distributions or 

high standard deviations may indicate the need to differentiate instruction to address 

diverse learning needs within the recruit population. 

Inferential Statistics (Quantitative): Inferential statistical tests like t-tests and ANOVA 

can uncover significant differences in performance between subgroups of recruits. This 

could reveal if factors like prior military experience, education level, or learning 

preferences impact how quickly they acquire the rank structure knowledge. Identifying 

these relationships can inform targeted instructional strategies and support mechanisms 

to ensure equitable learning outcomes. Regression analysis could also model the 

influence of various learner characteristics on assessment scores, guiding decisions 

about entry requirements or differentiated pathways. 

Item Analysis (Quantitative): Conducting item analysis on the assessment questions 

is crucial for an instructional design focused on the army rank structure. Evaluating item 

difficulty and discrimination power can pinpoint areas where the content or question 

design may need refinement. For example, if certain rank identification items have very 

low difficulty, they may not effectively assess higher-order understanding and could be 

replaced with more challenging questions. Conversely, questions with poor 

discrimination may be ambiguous and require rewriting. This analysis directly informs 

improvements to the assessment instruments and the corresponding instructional 

materials. 

Content Analysis (Qualitative): Qualitative content analysis of open-ended responses, 

observation notes, and learner feedback would provide rich insights into the cognitive 

processes and deeper understandings developed by recruits. Thematic coding of 

written explanations, think-aloud protocols, and focus group discussions could reveal 

misconceptions, logical reasoning, and the nuances of how recruits conceptualize the 

rank hierarchy. These insights complement the quantitative assessment data, painting a 

more holistic picture to guide refinements to the instructional design and better support 

the unique learning needs of new army recruits. 
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Learner Feedback Analysis (Qualitative): Analyzing qualitative learner feedback, 

whether through surveys, interviews, or other means, is essential for understanding the 

recruit experience and identifying areas for improvement. Recruits may provide valuable 

perspectives on the clarity of instructional materials, the effectiveness of learning 

activities, and the relevance of the content to their future army roles. Coding and 

categorizing these responses can uncover themes around engagement, motivation, and 

pain points that quantitative assessment data alone cannot capture. Acting on this 

learner-centric feedback can enhance the overall quality and impact of the instructional 

design. 

Heuristic Evaluation (Qualitative): Bringing in subject matter expert instructors and 

experienced army personnel to conduct heuristic evaluations of the instructional design 

would validate its alignment with military standards and best practices. Their review of 

the course content, assessment instruments, learning activities, and overall structure 

can identify potential gaps, inconsistencies, or areas needing greater emphasis to 

ensure new recruits gain the necessary depth of knowledge. This expert input 

complements the empirical data analysis, allowing a comprehensive evaluation of the 

design's efficacy in achieving the intended learning outcomes. 

Observation (Qualitative): Direct observation of recruits engaging with instructional 

materials and assessment tasks can provide invaluable qualitative insights. Observing 

behaviors, thought processes, and areas of confusion or struggle during the learning 

experience can uncover usability issues, cognitive load challenges, and opportunities to 

better scaffold the content. Think-aloud protocols, where recruits verbalize their 

reasoning, can illuminate the mental models they are developing around the army rank 

structure. These observational data points can guide refinements to instructional 

strategies, materials, and assessment methods. 

Learning Analytics (Quantitative and Qualitative): Tracking granular learner 

engagement and performance data through learning analytics can reveal patterns and 

trends that inform ongoing instructional design improvements. Metrics like time spent on 

rank identification activities, navigation pathways, and the frequency/timing of practice 

attempts can shed light on how recruits are interacting with the content. Identifying 

struggles, disengagement, or inefficient learning behaviors can trigger interventions to 

optimize the learning experience and better support knowledge acquisition. Additionally, 

longitudinal learning analytics can demonstrate the lasting impact of the instructional 

design on recruits' long-term retention and application of the rank structure knowledge. 

Cognitive Task Analysis (Qualitative): Conducting a cognitive task analysis on the 

key assessment tasks and learning activities would uncover the underlying cognitive 

processes involved in comprehending the army rank structure. This can reveal the 

mental models, decision-making strategies, and domain-specific knowledge that recruits 
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must develop. Understanding these cognitive demands can inform instructional design 

decisions around content sequencing, scaffolding, and the design of practice 

opportunities to effectively guide recruits through the complexities of the rank hierarchy. 

Comparative Analysis (Quantitative and Qualitative): Comparing assessment results 

and learning analytics across different groups of recruits, such as those with prior 

military experience versus those without, can illuminate the impact of specific 

instructional interventions. This comparative analysis can validate the effectiveness of 

the instructional design in equipping all recruits with the required rank structure 

knowledge, regardless of their backgrounds. It can also identify areas where 

customized support or alternative learning pathways may be beneficial to ensure 

equitable learning outcomes. 

 

References:  

Reeves, T. C. (2006). Design research from a technology perspective. In J. van den 

Akker, K. Gravemeijer, S. McKenney, & N. Nieveen (Eds.), Educational design research 

(pp. 52-66). Routledge. 

Shute, V. J., & Rahimi, S. (2017). Review of computer-based assessment for learning in 

elementary and secondary education. Journal of Computer Assisted Learning, 33(1), 1-

19. https://doi.org/10.1111/jcal.12172 
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EVALUATION PLAN  

 

AI Prompt:  

Generate hypothetical data for an instructional design project titled Understanding the 

Rank Structure in the Army. The project involves teaching new recruits how to identify 

and respond to different ranks in the Army. The assessments planned for this project 

include a discussion board and multiply choice exam. The data collection methods 

include performance data analysis and observations, and the data analysis plan 

involves content analysis and learner feedback. Generate data that aligns with these 

assessments, data collection methods, and data analysis plan. 

 

AI Feedback:  

Here is hypothetical data for the instructional design project "Understanding the Rank 

Structure in the Army": 

 

Discussion Board Data: 

• Discussion Prompt: Describe the key responsibilities and duties associated 

with the role of a Sergeant (E-5) in the U.S. Army. 

o Sample Learner Response 1: "The Sergeant (E-5) is a non-

commissioned officer who serves as a first-line supervisor and team 

leader. Their key responsibilities include: 

▪ Leading and mentoring a team of 4-8 junior enlisted soldiers 

▪ Ensuring their team is trained, equipped, and prepared to execute 

their duties 

▪ Maintaining discipline and enforcing Army standards and 

regulations 

▪ Providing guidance and counseling to their team members 

▪ Serving as a subject matter expert in their assigned field or 

specialty" 

o Sample Learner Response 2: "The Sergeant (E-5) is a critical role in the 

Army's rank structure. They are responsible for: 

▪ Directly supervising a squad or team of soldiers 

▪ Implementing the orders and directives from higher-ranking officers 

▪ Training and developing their team members to improve individual 

and unit readiness 
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▪ Serving as a role model and mentor, demonstrating the Army 

values and standards 

▪ Maintaining accountability for their team's equipment, supplies, and 

performance" 

• Multiple-Choice Exam Questions: 

Which of the following is the lowest enlisted rank in the U.S. Army?  

a) Private (E-1)  

b) Specialist (E-4)  

c) Corporal (E-4)  

d) Sergeant (E-5) 

What is the primary responsibility of a Warrant Officer (W-1) in the Army? 

a) Leading a squad or team of soldiers 

   b) Serving as a subject matter expert in a technical field  

   c) Commanding a company or battalion-sized unit  

   d) Managing administrative and logistical functions 

  Which of the following is the highest commissioned officer rank in the U.S. 

Army?  

   a) Captain (O-3)  

   b) Major (O-4)  

   c) Lieutenant Colonel (O-5)  

   d) General (O-10) 

 

• Performance Data Analysis: 

o Learner Performance on Rank Identification Task: 

▪ 85% of learners were able to correctly identify the rank insignia for 

all enlisted, non-commissioned officer, and commissioned officer 

ranks. 

▪ 92% of learners demonstrated the ability to properly address 

individuals by their respective ranks during simulated interactions. 

▪ 78% of learners successfully navigated a hypothetical chain of 

command scenario, following the appropriate reporting procedures 

based on the rank structure. 
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• Observation Data: 

o Key Observations from Learner Interactions: 

▪ Learners exhibited a strong understanding of the hierarchy and 

responsibilities associated with each rank level. 

▪ Some learners struggled with properly saluting and addressing 

higher-ranking officers, especially when encountering unfamiliar 

rank insignia. 

▪ Learners demonstrated a high level of respect and deference 

towards individuals of superior rank, aligned with the expected 

Army values and protocols. 

▪ During group discussions, learners actively engaged in analyzing 

rank-specific scenarios and proposing appropriate actions, 

showcasing their ability to apply the course concepts. 

 

• Content Analysis and Learner Feedback: 

o Themes from Content Analysis: 

▪ Learners expressed a clear grasp of the Army's rank structure, 

including the distinctions between enlisted, non-commissioned, and 

commissioned officer ranks. 

▪ Learners demonstrated a solid understanding of the responsibilities 

and duties associated with each rank level, as evident in their 

discussion board posts and exam responses. 

▪ Learners provided positive feedback on the use of visual aids, 

interactive exercises, and real-world scenarios to reinforce their 

learning of the Army rank structure. 

 

• Learner Feedback Highlights: 

o "The course provided a comprehensive overview of the Army's rank 

structure and hierarchy. I feel confident in my ability to identify and 

properly address individuals of different ranks." 

o "The hands-on activities and simulations helped me to better understand 

the practical application of rank-related protocols and procedures." 

o "I appreciate the opportunity to discuss and analyze rank-specific 

scenarios. It really solidified my understanding of the decision-making and 

problem-solving skills required at different rank levels." 

This hypothetical data aligns with the assessments, data collection methods, and data 

analysis plan outlined for the "Understanding the Rank Structure in the Army" 

instructional design project. The data demonstrates learners' knowledge, skills, and 
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application of the course concepts, as well as their engagement and feedback on the 

learning experience. 

 

Evaluation Methods:  

To evaluate the efficacy of the instructional design interventions for my instructional 

design project, a multi-faceted approach should be employed. This will include a 

combination of formative and summative evaluation methods to assess the impact of 

the instructional strategies, learning materials, and technologies on the learners' 

knowledge, skills, and overall learning outcomes. One key method would be to conduct 

pre- and post-assessments, such as the multiple-choice exams, to measure the 

learners' progress and the effectiveness of the instructional content in helping them 

achieve the intended learning objectives. Additionally, the discussion board activity can 

be used as a formative evaluation tool, where the instructor can analyze the depth and 

quality of the learners' responses to gauge their understanding of the rank structure, 

responsibilities, and decision-making scenarios. 

Observational data, as demonstrated in the hypothetical example, can also provide 

valuable insights into the learners' engagement, application of knowledge, and 

adherence to the expected Army protocols and etiquette. These observations can help 

identify areas where additional support or refinement of the instructional strategies may 

be needed. Also, collecting and analyzing learner feedback, both through formal 

surveys and informal discussions, will offer valuable perspectives on the overall learning 

experience, the effectiveness of the instructional materials and technologies, and any 

areas for improvement. This learner-centric approach can help ensure the instructional 

design interventions are truly meeting the needs and expectations of the target 

audience. 

 

Justification for the Evaluation Methods Selected:  

The evaluation methods selected for the course are well-suited to the nature of the 

instructional interventions, the characteristics of the learner audience, and the type of 

insights needed to assess the efficacy of the course. The combination of pre- and post-

assessments, performance-based evaluations, learner feedback surveys, focus groups, 

classroom observations, and peer/expert reviews aligns with the course's focus on 

developing both knowledge-based understanding and skill-based application of the 

Army's rank hierarchy. These methods can provide measurable, data-driven insights 

into the learners' progress, as well as deeper, contextual understanding of how the new 

Army recruits are responding to and engaging with the instructional content and 

strategies. The multi-faceted evaluation approach also supports continuous 



17 | P a g e  
 

improvement, as the data gathered can inform iterative refinements to ensure the 

course effectively meets the unique needs and expectations of the target audience. By 

employing this comprehensive evaluation plan, the instructional design team can gather 

valuable insights to enhance the overall learning experience and optimize the 

instructional design interventions for the course. 

 

Recommendations for Improvements:  

Based on the comprehensive evaluation data gathered, several key recommendations 

can be made to improve the learning experience and outcomes for the new Army 

recruits. The pre- and post-assessment results indicate that while the majority of 

learners were able to correctly identify rank insignia and navigate hypothetical chain of 

command scenarios, a notable percentage struggled with these tasks. To address this, I 

could consider incorporating more interactive, hands-on activities that allow learners to 

practice rank identification and apply their knowledge in realistic situations. Additionally, 

I could explore the use of multimedia resources, such as interactive rank insignia charts 

or virtual simulations, to enhance the learners' visual recognition and comprehension of 

the rank structure. 

The qualitative data from learner feedback surveys and focus groups suggests that 

while the course content was generally well-received, some learners expressed a need 

for more explicit instruction on proper etiquette and protocols for addressing individuals 

of different ranks. To address this, I could expand the module on rank-specific 

responsibilities and communication norms, including more opportunities for learners to 

role-play and practice appropriate interactions. 

Lastly, the peer review feedback highlighted the importance of aligning the course 

content and assessment methods more closely with the specific standards and 

requirements set by the Army. I could collaborate closely with subject matter experts to 

ensure the course material, learning activities, and evaluation measures are fully 

synchronized with the Army's expectations and best practices. 

 

References:  

Kirkpatrick, D. L., & Kirkpatrick, J. D. (2006). Evaluating training programs: The four 

levels (3rd ed.). Berrett-Koehler Publishers. 

Gagné, R. M., Wager, W. W., Golas, K. C., & Keller, J. M. (2005). Principles of 

instructional design (5th ed.). Wadsworth/Thomson Learning. 
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